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Abstract
This action research study was implemented over a three-week period in a first-grade classroom,
collecting qualitative and quantitative data. The purpose of the study was to determine the effects
of Morning Meetings and Closing Circles on a sense of community in an elementary classroom.
Preliminary findings show an increase in student social interactions, positive learning
environment, and a climate of belonging. This presentation will also provide information on
Morning Meetings and Closing Circles as an intervention to combat social and emotional
competencies lost during the COVID-19 pandemic.
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Introduction
Teaching the whole child is an educational approach which focuses on the social,
emotional, and cognitive skills taught alongside and with as equal importance to academic
learning. With the implication of the COVID-19 pandemic, students’ opportunities in the
classroom to master these skills has declined (Rivera et al, 2020). The Collaborative for
Academic, Social, and Emotional Learning states “The pandemic has underscored social and
emotional learning as an essential part of high-quality education- highlighting our relationships,
resiliency, and collective problem-solving as fundamental to teaching and learning” (Rivera et
al., 2020, Webinar 6:40). COVID-19 has negatively impacted children’s time in the classroom,
which is fundamental to building, supporting, and developing relationships. To address this
issue, it is important to build an environment that supports and promotes social and emotional
learning (Rivera et al., 2020).
The Responsive Classroom approach is a program which focuses on social, emotional,
and academic learning. According to the Responsive Classroom, “In order to be successful in
and out of school, students need to learn a set of social and emotional competenciescooperation, assertiveness, responsibility, empathy, and self-control-and a set of academic
competencies-academic mindset, perseverance, learning strategies, and academic behaviors”
(Responsive Classroom, 2021). The approach utilizes many techniques to enhance social and
emotional learning skills, such as Morning Meetings and Closing Circles. This small-scale
literature review will attempt to answer the question: What are the effects of Morning Meeting
and Closing Circles on a sense of community in an elementary classroom?
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Literature Review
As I began my research on Morning Meetings and Closing Cirlces, I found many articles
on of the Responsive Classroom approach. Every article found pertaining to studies displaying
Morning Meetings and Closing Circles represented positive effects on student development.
Searching for Articles
I utilized the SUNY Cortland library website, where I narrowed down my research through
ONEsearch and ERIC databases. I found numerous articles on the Responsive Classroom and
narrowed the search further to specifically elementary education. I found many commonalities
between these articles and chose to highlight six literary sources consisting of longitudinal
studies and short-term case studies. Most of the articles included the relationships between the
Responsive Classroom and the benefits on peer interactions and prosocial behavior. I reread the
articles to find more minute commonalities. These included teacher/student relationships and a
sense of belonging on the classroom environment. Therefore, I decided to sort these articles into
three categories; teacher/student relationships, peer interactions/prosocial behavior, and a climate
of belonging.
Climate of Belonging
Two of the six articles in the review note an increase in a climate of belonging with the
daily implementation of Morning Meeting. Bondy and Ketts (2001) performed an interview
study on a third-grade classroom, of which outperformed three other third-grade classes in Iowa
on standardized tests. The case study attributed the teacher and students’ success on the one
characteristic that differed from the rest of the classrooms, the implementation of a daily
Morning Meeting. According to Bondy and Ketts, the interview study found the third graders
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emphasized Morning Meeting as a time where students feel they are “being known and knowing
each other” (2001, p. 147). The teacher noted the climate of belonging that developed in respect
to Morning Meetings. She described her classroom as a family climate where everyone was
willing to give and receive help. One student stated, “When I’m in Morning Meeting, I feel like
I’m at home saying good morning to my mom and dad and my sister….Then the classroom feels
like you’re at home eating breakfast with your family. It’s a comfortable, good feeling” (Bondy
& Ketts, 2001, p. 147). Rimm-Kaufmann (2006) found similar results her three-year,
longitudinal study. Teachers at three schools were trained in for two weeks in the Responsive
Classroom approach. The three schools were compared to three additional schools, which did not
receive any training in the Responsive Classroom approach. After completing questionnaires and
analyzing the data, the study determined students who attended a school trained in the
Responsive Classroom approach had more of a positive outlook on their teachers, school, and
classmates (Rimm-Kaufmann, 2006). According to Rimm-Kaufmann, the “findings are
consistent with a body of research-based theory in education and developmental psychology
suggesting that caring school environments produce classroom environments that are conducive
to learning, and ultimately, higher-achieving children with better social skills” (2006, p. 15). This
three-year research found students who were in Responsive classroom environments felt closer
to their teacher, were less fearful while trying new things, and had more positive attitudes toward
school (Rimm-Kaufmann, 2006). These two studies attribute to the climate and quality of the
classroom environment to the students’ sense of belonging, comfort, and ability to learn.
Peer Interactions/Prosocial Behavior
Dooly (2019) observed students in a first-grade classroom to calculate the effect of
Morning Meeting on student behaviors over a six-week period. This study found a decrease in
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negative behaviors and an increase in prosocial behavior after the implementation of Morning
Meetings. Students were less likely to participate in verbal conflict while increasing their
empathy and compassion toward their peers (Dooly, 2019). Similarly, Giannitano found
implementing a daily Morning meeting to positively impact peer interactions through and
increase in structured talk (2011, p. 43). This study observed a fifth-grade classroom and
reflected on observations through anecdotal notes. Student’s thoughts and experiences were also
included in the study through journal entries. Prior to the implementation of the study and the use
of daily Morning Meetings, the literature noted peer talk was not common and student’s
described the lack of community within the classroom (Giannitano, 2011). The study found
implementing Morning Meetings allowed students to have a model for student interactions and
talk, therefore increasing prosocial behaviors in the classroom (Giannitano, 2011). Morning
Meeting offers a time for students to observe and practice prosocial behavior.
Teacher/Student Relationships
Conlon (2009) implemented a qualitative research study in a second-grade classroom to
analyze the use of Morning Meeting to enhance a community of respect. Through video
recording, surveys, and student and teacher journals, Conlon found teachers learned more about
their students during Morning Meeting as they had the ability to participate and share during
discussion (2009, p. 39). This increase in talk time for the student opened a line of respect
between the student and teacher. Students felt more open and willing to share information with
their teacher and seek guidance from them. Similarly, during a two-year study of 34 third and
fourth-grade teachers, Suggs found the daily implementation of Morning Meetings positively
affected teacher/student relationships (Suggs, 2019). Students were more willing to go to their
teacher for help with conflict and academic challenges than prior to the execution of the study.
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Suggs stated post application of Morning Meetings, “the teachers documented that the students
were voluntarily sharing personal thoughts and feelings, as well as offering honest feedback to
inquiries” (2019, p. 88). These studies showed the importance of Morning Meetings as having a
vital impact on the student/teacher relationship.
Summary
The purpose of this literature review was to address the questions, what are the effects of
Morning Meeting and Closing Circles on a sense of community in an elementary classroom? The
findings from this review expressed an increase in three relevant themes: teacher/student
relationships, positive peer interactions and prosocial behaviors, and a climate of belonging.
These are foundational skills in developing a sense of community in an elementary classroom.
Supporting and developing relationships and practicing how to engage with each other are
requisite competencies, that must be practiced daily to achieve a sense of community. By
implementing Morning Meeting with the addition of Closing Circles from the Responsive
Classroom curriculum day after day, students should be able to further develop positive
relationships. As we strive to mitigate negative effects ensued from COVID-19, it has never been
a more opportune time for relationships to be at the center of our learning.
Methods
Setting
The community the elementary school where the action research took place was located
in a suburban town just outside of a city. There were four elementary schools, two middle
schools, and one high school spread across the town encompassing the district. The town offered
many assets such as dozens of major retailers and chain stores, alongside small, family-owned
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businesses. There were also numerous chain restaurants intertwined within family-run dining
locations, pharmacies, gas stations, salons, spas, a post office, doctor’s offices, multiple medical
facilities, four parks, a canal walk, and a sports facility. There were three fire departments and a
police department within the town. There were numerous apartment complexes and housing
developments dispersed amongst the commercial locations. Outside of the busier part of town,
there were larger housing developments entwined among farms and fields.
The elementary school was in a district with an enrollment of 4,350 students. The
students were equally divided male/female, with 1% American Indian or Alaskan, 3% black or
African American, 5% Latino, 1% Asian/Hawaiian/Pacific Islander, 85% white, and 5%
multiracial (NYSED, 2021). English Language Learners were among 2% of the population, 16%
were students with disabilities, 28% were economically disadvantaged, 1% were homeless, 1%
were in foster care, and 1% had a parent in the military (NYSED, 2021). The district’s mission
statement was “in partnership with the community, to ensure that each student attains the
knowledge, skills, and attitudes, necessary, not only for lifelong learning, but also for becoming
a cooperative, self-directed, productive, caring citizen.”
The primary school where the action research took place houses grades kindergarten
through fourth. There were approximately 883 students in attendance, consisting of 53% male
and 47% female (NYSED, 2021). The school included students who were 83% white, 5%
Hispanic or Latino, 4% Black or African American, 2% Asian or Native Hawaiian or Pacific
Islander, and 6% Multi-racial. There were 29% of students who were economically
disadvantaged, 3% English Language Learners, and 16% were students with disabilities
(NYSED, 2021). The school was at a targeted rate for support and improvement as New York
State Department of Education reports it struggled to prepare its Hispanic and Latino students for
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success (NYSED, 2021). This was the largest primary school within the district. Its mission was
to remain proud of its small school feeling while providing “an environment which remains
strongly close knit, inclusive, and supportive of all who work and learn within its walls.”
The first-grade classroom where this study took place had a total of twenty students, one
general education teacher, one teaching assistant in the mornings, an Instructional Specialist
during English Language Arts, and a student teacher. About a quarter of the students were
economically disadvantage. Two children were from homes where Arabic and English are
spoken, one was multiracial, and the rest of the students identified as white.
Participants
The participants in this study were from a first-grade class. The teacher in the classroom
had been employed by the district for twelve years. She completed her bachelor’s degree in
Elementary Education and had dual certification to teach grades birth to sixth. She was a
teaching assistant for one year while obtaining her Masters in Literacy. She was offered a
position in as a first-grade teacher and has remained in the same elementary school since.
The Early Literacy Teaching Assistant had a bachelor’s degree in Psychology and had
been employed in this position for over twenty years. She had been an early literacy teaching
assistant in three of the four elementary schools during her career. The Instructional Specialist
had been employed by the district for over twenty years as well and was in the process of
completing work for her administrative certification. The student teacher was in her first student
teaching placement. She had a bachelor’s degree in Early Childhood Development, was
completing her master’s degree in Teaching, and was administering the action research.
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Most of the twenty-one students in the classroom mentioned above, were strong
academically. There were five students (four females and one male) who were receiving Tier II
or III services. The students did well following a daily schedule, attaining to tasks, and
completing work. The goals that were not being met pertain to social and emotional learning,
specifically supporting a classroom community.
Materials
The collection tools were used to triangulate data to corroborate findings of the action
research. These included anecdotal notes recording the date, observations, and associated social,
emotional, behavioral, academic category (Appendix A). The Morning Meeting and Closing
Circle activities reflection and observation (Appendix D) were recorded daily. Prior and post
implementation of the action research, students completed a behavior self-assessment (Appendix
F). A student interview (Appendix G) were also conducted after the conclusion of the action
research to record final reactions. A teacher interview was conducted prior and post
implementation (Appendix B and C). Students completed a daily assessment to gage their
contributions to the classroom community (Appendix E).
Procedures
After collecting student behavioral self-assessments and a teacher interview, a plan to
implement daily Morning Meetings and Closing Circles was put in place. Morning Meetings and
Closing Circles are part of the Responsive Classroom Approach. The Responsive Classroom has
been granted the highest designation for a SEL program through the Collaborative for Academic,
Social, and Emotional Learning (CASEL). The Responsive Classroom Approach’s key domains
are engaging academics, a positive community, effective management, and developmentally
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responsive teaching with a focus on teacher effectiveness (Responsive Classroom, 2021).
Textbooks and trainings for the Responsive Classroom range from $30 to $850 and aligns with
Every Student Succeeds Act which grants funding resources for Social Emotional Learning
(Responsive Classroom, 2021).
For this action research, the Responsive Classroom website and textbooks were utilized
to plan and implement Morning Meetings and Closing Circles. Daily Responsive Classroom
procedures were planned and recorded (Appendix B). Slides were created to engage and guide
students during the Morning Meeting and Closing Circles (Appendix H). To introduce students
to the concept of a classroom community and the procedures of Morning Meeting and Closing
Circles, a complete lesson was constructed and implemented the first day of the action research
(Appendix R). Every day of the week, the same activities were implemented, only the Morning
Messages changed. Anecdotal records were taken on student social, emotional, behavioral, and
academic observations (Appendix A). Students recorded their own, peer, and teacher
contributions to a sense of community daily (Appendix E). After a three-week period of
application of action research, the student behavioral self-assessment, interview, and teacher
interview was completed again to analyze prior and post implementation findings (Appendix B,
C, F, G).
Type of Research Conducted
This is a mixed methods research study that collected qualitative and quantitative data.
The reporting of the findings were represented narratively utilizing anecdotal records, a daily log
of activities implemented during Morning Meeting and Closing Circles, and a teacher interview
prior and post implementation. Numeric representation was reported in the findings of the
student behavior self-assessment (on a of scale of 1 representing the mad, red face and 5 being
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the green, happy face) and the daily student assessment (on a scale of 1 meaning the contribution
was way off target to 3 representing the target was met).
Phases/Timeline
Phases

Dates

Description

Phase I

January 2022

Phase II

February 2022

Phase III

February/ March 2022

Phase IV

March 2022

I collected observations and
notes describing student
behavior, peer interactions,
and student-teacher
relationships and interactions.
I implemented the
intervention during Morning
Meeting and Closing Circles
to collect data on a sense of
community, five days a week
for three weeks.
I collected post
implementation data.
I analyzed the data collected
prior, during, and post
intervention.

Limitations
This study will be limited in its findings. It was implemented during a short period of
time by a graduate student. The time in the classroom prior to the action research was short in
nature, about two weeks. This resulted in a lack of general knowledge about the elementary
student participants. This was a first-time action research project conducted by the graduate
student. It is not generalized but an informative small-scale mixed methods study. Absences by
student participants were common due to the quarantine guidelines of the COVID-19 pandemic.
One student was quarantined for five days during the course of the intervention. Another student
was diagnosed with COVID-19 and absent for one week. There were four students who were out
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for one day each due to illness/appointments. Also, one student was on a family vacation in
Pakistan for two weeks during this time.
Analysis
Data was analyzed to determine a relationship between the implementation of daily
Morning Meetings and Closing Circles on a sense of community in the classroom. It was
reported through teacher and student narrative reports and numeric scales, of which were
categorized into positive or negative social, emotional, behavioral, and academic findings. A
narrative was used to define the overall effect on the community of the classroom utilizing the
implementation of interviews prior and post intervention.
Findings
Class Baseline Data
Mean (55 points possible)

Median (55 points possible)

Mode (55 points possible)

40
42
44
45
47
48
48
48
52
52
52
52
53
54
54
54
54
55
55

40
42
44
45
47
48
48
48
52
52
52
52
53
54
54
54
54
55
55

40
42
44
45
47
48
48
48
52
52
52
52
53
54
54
54
54
55
55
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Mean: 49.9

Median: 52

Mode: 52/54

Students self-assessed using a Likert scale of smiley face images depicting a frown as
being least likely (scored as a one) to an ecstatic face being most likely (scored as a five). They
assessed their ability to follow directions the first time they are given, how they care about others
and show respect with their words and actions, assess if they are always on task, how they
cooperate with others, if they look and listen when someone is speaking, if they give their best
effort and show pride in their work, if they wait their turn to speak and raise their hand, if they
always tell the truth, how well they problem solve with others, if they participate in class
discussions, and if they always help others. Students were encouraged to take the assessment
seriously and were truthful and forthcoming in their answers. The class baseline data indicated a
mean of 49.9 points out of a possible 55. The median of the scores was 52 and the mode was 52
and 54.
Class Post-Intervention Data
Mean (55 points possible)

Median (55 points possible)

Mode (55 points possible)

45
48
52
53
54
54
54
55
55
55
55
55
55
55
55
55
55

45
48
52
53
54
54
54
55
55
55
55
55
55
55
55
55
55

45
48
52
53
54
54
54
55
55
55
55
55
55
55
55
55
55
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55

55

55

Mean: 53.6

Median: 55

Mode: 55

After three weeks of the implementation of Morning Meetings and Closing Circles, the
students reassessed using the same self-assessment. The total possible outcome remained a 55.
The mean of the results was 53.6, the median was 55, and the mode was 55.
Comparing Baseline and Post-Intervention Data
Mean: (55 points

Baseline Score

possible)

Post-Intervention

Change

Score
49.9

53.6

+3.7

In comparing the baseline and post-intervention data there was a positive change in
student responses. Student scores prior to implementation were an average of 49.9. After
implementation of the Morning Meeting and Closing Circles, post-intervention scores averaged
53.6. This was a positive change of 3.7 points overall. The mean average change correlates with
the median change of a positive 3 points. While the mode baseline data was split between a 52
and a 54, it steadily changed to a complete possible score of 55. Since these scores relate to an
increase in sense of community and social interactions, the intervention has positively changed
these aspects of the classroom.
Finding: Participation in Morning Meetings and Closing Circles promotes an increase in a sense
of community and social interactions.
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Select Student Data
Student

Baseline Score (55

Post-Intervention

points possible)

Score (55 points

Change

possible)
Isla

44

48

+4

John

40

45

+5

Adelle

42

53

+11

Megan

47

55

+8

Anna

45

55

+10

Giselle

48

52

+4

Mean

44.3

51.3

+7

There are a select group of students I pulled from the entire group. These students
showed significant self-reflection and growth over the three-week intervention. Student scores
averaged 44.3 prior to the intervention. Post-implementation, the scores averaged 51.3. This was
a positive change of seven points. Some of the students in this group changed their disposition in
their self-assessment over ten points. This was an increase of almost 20%. These results indicate
the intervention immensely affected this group of students by increasing their view of themselves
in social interactions and their role in a sense of community.
Finding: Participation in Morning Meetings and Closing Circles promotes an increase in a sense
of community and social interactions.
Post-Intervention Student Responses
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Question: What would you like to say about the class doing Morning Meeting and Closing
Circles every day?
Isla

“Good. It’s the only time I really feel good. I don’t know why. Sometimes I really hope
I get chosen.”

Anna “Did you have a good day? Happy because I like when people are happy. It makes me
happy.”
John

“Good. It kind of helps when like we de group activities. It’s a feel-good inside. I also
like these self-assessments. Feels like how the class and teachers and self-contribute
to class. Helped me everyday cause it’s how I feel every day. I hope to do it every day
and feel good about myself. Thank you.”

Ian

“I like it because we do songs and activities. I like Hot Pepper a lot. I like it. It makes
me feel good because I like to do all the stuff we do.”

Sean

“They do super good and they listen to the speaker. I feel happy they are listening and
it makes the teacher feel good. I feel good when I have a good teacher and I do fun
things.”

Ken

“I like sitting in a circle. I get to work together with people.”

Jason “I think really good because we are all being good listeners. Makes me feel happy
because we are all nice to each other and stuff.”
Lila

“I like it because I like when we do the friends in our class chant thing. I like when we
say hello in different languages. I like it because everything we do makes me feel
happy.”

Eva

“You’re nice and Mrs. M and Mrs. O. I like it because it’s fun watching people say
their things about their day and what they like to do.”

Amy “I like it because I like doing the chant and the other stuff too. The only thing I don’t
like it when we do my name chant because I’m embarrassed.”
Leah

“Doing good sitting down, being patient when the teacher says to be quiet. It makes me
feel proud because we are doing a really great job listening to the speaker.”

Gretch “Good because it’s an awesome class and I like people playing with me.”
Students responded in an interview to the question, “What would you like to say about
the class doing Morning Meeting and Closing Circles every day?”. Fourteen of nineteen students
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responded. Notable responses were placed into the data table above. Students indicated the
implementation of Morning Meeting and Closing Circles made them feel good, happy, and
proud. They also indicated they work together, listen to the speaker, and do group activities.
Every student who responded to the question had a statement that positively associated with the
implementation of Morning Meeting and Closing Circles. Student responses denote beneficial
aspects of the intervention to the classroom community, peer interactions, and learning
environment.
Finding: Participation in the Morning Meeting and Closing Circles promotes an increase in a
sense of community, a positive learning environment, and increased social interactions.
Teacher Post-Intervention Responses
Question:

What did you notice about your relationship with your students over the last
three weeks?

Response:

“There were several times this week where I was able to communicate with
students about thing I head/learned about them from Morning Meeting that I
otherwise may not have known/realized. Example: One student is going to see
her mom graduate from Boot Camp next week and she is nervous to go on a
plane. This particular student shows some signs of anxiety in school that affect
her academic success. Knowing this about her personal life sheds light on the
situation and is helpful to me.”

Question:

What did you notice about student behavior and relationships over the last three
weeks?

Response:

“Students are being self-reflective and are also noticing their peer’s behaviors
more. They understand the word ‘community’ and are willing to help support
each other.”

Question:

What did you notice about the class environment and community over the last
three weeks?
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Response:

“Sine the implementation of Morning Meeting, Mrs. Ryan and I have also
changed my typical morning routine (from morning work worksheets to STEM
bins to start the day). The entire atmosphere of our greeting time in the morning
has become more positive overall. Likewise, Closing Circle has encouraged
students to reflect on positive times of their day, instead of just rushing to
dismiss.”

Question:

Do you have any additional comments about the implementation of Morning
Meeting and Closing Circles every day over the last three weeks?

Response:

“I plan to continue Morning Meeting and Closing Circles all year. With the
extreme expectations of curriculum being pushed on us in the current years, it is
important and beneficial to remember that student relationships have the
biggest impact on academic success.”

This teacher interview was conducted post-intervention. The teacher indicated her
interactions with the students positively increased during the intervention as activities
implemented during Morning Meetings increased her awareness of student interests, needs, and
activities. She stated she saw students being self-reflective and were willing to work together as a
community. This intervention also changed the morning arrival process as she removed morning
worksheets and replaced them with STEM bins at each table group. Students were able to
communicate with each other upon arrival and start their day with conversations. This change in
the day helped to instill a sense of community and positive learning environment in the
classroom. The teacher stated she will continue to implement Morning Meetings and Closing
Circles the rest of the year as she saw the benefits to student relationships. She emphasized the
importance of student relationships as having the biggest impact on academic success. The postintervention teacher interview stated the positive, constructive implications of Morning Meeting
and Closing Circles on the learning environment and social interactions.
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Finding: Participation in Morning Meetings and Closing Circles promotes a positive learning
environment and increased social interactions.
Discussion
Sense of Community
The importance of community was emphasized during this intervention. The first lesson
(Appendix R) incorporating community in the Morning Meeting and Closings Circles was
significant in the development of the classroom community over the course of the three-week
period. This lesson defined community, the role the student plays, and the importance of the
classroom community to students. Students continuously referred to ‘being a good community
member’ throughout the intervention period (references extracted from Daily Responsive
Classroom Logs, Appendix L).
The findings suggest an increase in a sense of community in the classroom after the
implementation of the intervention. Student responses from the post-intervention surveys state
the student’s ability to work together and listen to the speaker. One student also stated during the
meetings, she liked listening to people talk about their day and what they like to do. Listening to
the speaker and working as a team are important aspects to a successful community. Being able
to connect to others is vital to a classroom community as well.
A student noted in the study as John, took the premise of community as a tool to further
his ability to self-regulate his behavior. John had frequent outbursts, struggled with problemsolving, and the ability to engage in positive peer interactions as noted in the anecdotal notes
(Appendix M), observations during Morning Meetings and Closing Circles (Appendix L), and
Daily Student Assessments (Appendix N). In the baseline self-assessment, John marked himself
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low for being able to care about others and show respect with his words and actions and waiting
his turn to speak and raise his hand. During the intervention, anecdotal notes were made of the
teacher speaking to John about problem-solving with peers and not blurting. John was a strong
participant in Morning Meetings and grasped the concept of being a good community member.
In his Daily Assessments, he noted days where he or the teachers were able to partake in this
well. On a particular day, the students were asked to share two stars or good things that happened
today and one wish for the next day. John stated one of his stars was that he was a good
community member to his friends and his wish is to not blurt out to the teacher for the next day.
John was very intuitive to his actions and the classroom community. His post-intervention selfassessment showed he increased his rating two points for caring about others and showing
respect with words and actions but decreased a point for being able to wait his turn and raise his
hand. The post-intervention interview response mentions his like for doing group activities
because it helps him feel good inside and feel good about himself. He also stated the assessments
helped him everyday to self-contribute to the class. During the intervention process, John was
able to verbalize appropriate goals and was working on his ability to follow through on being a
‘good community member’. The intervention findings suggest this made a positive impact on
John’s ability to self-regulate in order to participate as a community member in the classroom.
A sense of community was also found in the teacher’s post-intervention interview where
she stated she saw students willing to help and support each other. This statement relates to the
same findings of the teacher from the article written by Bondy and Ketts (2001). In her
classroom, she found the Morning Meetings instilled a family climate where everyone was
willing to give and receive help. These findings suggest a sense of belonging and classroom
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community are favorably impacted by the daily implementation of Morning Meetings and
Closing Circles.
Positive Learning Environment
This study’s findings suggest that the intervention of Morning Meetings and Closing
Circles positively impacts the learning environment. A week into the implementation, the
classroom teacher decided to change the morning routine from students arriving and sitting in
their desk spots to complete a morning worksheet to the incorporation of table groups working
with STEM bins. This change in the learning environment positively effected student arrival.
Students were able to communicate and work together. These discussions positively impacted
the classroom environment as students were able to converse about their mornings and the ‘fun’
work they were completing. These findings can be reviewed and described further in the
Anecdotal Notes section (Appendix M).
During Morning Meetings and Closing Circles, students made statements in their postintervention interview, the impact made on a positive learning environment. Students noted how
the meetings made them feel and how the activities they were participating in contributed to
these feelings. Similar feelings were also noticed in Bondy and Ketts (2001) findings where
students stated they felt more comfortable and a sense of belonging when interacting during
meetings.
To further understand the importance of Morning Meeting and Closing Circles as
promoting a positive learning environment, the Daily Student Assessments (Appendix N) can
further emphasize the finding. Students completed these assessments after Closing Circles every
day. I reviewed the assessments prior to dismissal and checked in with each student who did not

26

mark the full five (ecstatic smiley face) on themselves, peers, or teachers. I asked why they
marked their assessment this way and participated in a private discussion. These assessments
were not scored in a data table as it ended up being more of a means of communication rather
than data assessment tool. It was a time used to check-in with students who found themselves,
peers, or teachers not participating in supporting the classroom community. This developed deep
connections and relationships between myself and the students. It was a time to communicate
and problem solve about situations that had risen that day. Some days, the evaluations of their
peers encouraged discussions during the next day’s Morning Message. These discussion and
communications enhanced a positive learning environment for every student.
Increased Social Interactions
The information in this action research study provides a further understanding of the
importance of Morning Meetings and Closing Circles to increase social interactions among
students, peers, and teachers. The findings suggest an increase in positive peer interactions as
described in student post-interviews. Students noted their enjoyment and involvement with peers
during Morning Meetings.
Student interactions increased particularly between two students, one of which the
teacher mentioned in her post-intervention interview as a child who is being observed for
indications of anxiety. This child is referred to as Isla in the study. Isla self-assessment baseline
data was a 44. She scored herself low on the ability to cooperate with others and problem solve
well with others. Throughout the three-week period, anecdotal notes stated the increase in peer
interactions with Isla and other students. Her post-intervention self-assessment shows significant
increase in her ability to problem-solve and cooperate well with others. During her postintervention interview Isla stated Morning Meetings make her feel good. “It’s the only time I
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really feel good. I don’t know why. Sometimes I really hope I get chosen.” Through anecdotal
notes and observations, it can be suggested the implementation of this intervention gave Isla the
tools to positively interact with peers.
This action research study also found an increase in the communication and interaction
between students and teachers. The teacher noted in her post-intervention interview the
important information she learned about her students during Morning Meetings. This information
was helpful when interacting with Isla especially as it offered her the time and ability to share
her mother had joined the Army and would be leaving for Boot Camp in a couple weeks. Not
only did Morning Meeting give Isla the opportunity to express the information, it opened
communication between the teacher and the student to understand and support the change taking
place in her home life. These findings provide insight into the notion that Morning Meetings and
Closing Circles positively benefit student/teacher relationships. Similarly, the findings are
supported by the research of Conlon (2009) where she found teachers learned more about their
students during Morning Meetings as they had the ability to participate and share during
discussions.
Conclusion
This action research was conducted to answer the question: What are the effects of
Morning Meeting and Closing Circles on a sense of community in an elementary classroom? To
answer this question, I collected baseline data in a first-grade classroom. I planned and
implemented an intervention utilizing Morning Meetings and Closing Circles to make emphasis
on social and emotional skills and the importance of the student role in the classroom
community. Students actively participated and engaged in Morning Meeting and Closing Circles
every day for three weeks. After this three-week period, student and teacher data was collected
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for post-intervention analysis. The daily implementation of Morning Meeting and Closing
Circles was significant in promoting a sense of community, a positive learning environment, and
increasing social interactions. The findings suggest the daily use of Morning Meeting and
Closing Circles are beneficial to the social emotional well-being of students and the educational
community.
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Appendix A
Anecdotal Notes
Date

Category

o
o
o
o

Social
Emotional
Behavioral
Academic

o
o
o
o

Social
Emotional
Behavioral
Academic

o
o
o
o

Social
Emotional
Behavioral
Academic

o
o
o
o

Social
Emotional
Behavioral
Academic

Observations
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Appendix B
Teacher Interview Prior to Implementation

How do you describe your relationship with your students?

How do you describe your students’ behaviors?
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Appendix C
Teacher Interview Post Implementation

What did you notice about your relationship with your students over the last three weeks?

What did you notice about student behavior and relationships over the last three weeks?

What did you notice about the class environment and community over the last three weeks?

Do you have any additional comments about the implementation of Morning Meeting and
Closing Circles every day over the last three weeks?
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Appendix D
Daily Responsive Classroom Approach Log
Date:
Monday

Reflection
Morning Meeting

Greeting: Various Languages,
Handshakes, and Waves (Roser, 2015,
p.18)
Sharing: What’s New? (Roser, 2015, p. 72)
Group Activity: Emoji Madness (Dunbar,
2020, p. 95)
Morning Message:

Closing Circle
Activity: Explain Your Day With An Emoji
(Dunbar, 2020, p.199)
Daily Student Self-Assessment
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Daily Responsive Classroom Approach Log
Date:
Tuesday

Reflection
Morning Meeting

Greeting: Who Do You See? (Roser, 2015,
p. 20)
Sharing: What’s A Good Book You’ve
Recently Read?
Group Activity: Tangled Tuesday
Morning Message:

Closing Circle
Activity: Hot Pepper (Januszka & Vincent,
2015, p. 86)
Daily Student Self-Assessment
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Daily Responsive Classroom Approach Log
Date:

Reflection

Wednesday

Morning Meeting

Greeting: Friends In Our Class (Roser,
2015, p.30)
Sharing: Would You Rather?
Group Activity: Jolly Jump Up (Roser,
2015, p.114)
Morning Message:

Closing Circle
Activity: A Wish and Two Stars (Januszka
& Vincent, 2015, p. 99)
Daily Student Self-Assessment
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Daily Responsive Classroom Approach Log
Date:
Thursday

Reflection
Morning Meeting

Greeting: Ball Roll (Roser, 2015, p32)
Sharing: Apples or Bananas? (Roser, 2015,
p.64)
Group Activity: Think Quickly (Dunbar,
2020, p.173)
Morning Message:

Closing Circle
Activity: What Do You Remember
(Januszka & Vincent, 2015, p.76)
Daily Student Self-Assessment
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Daily Responsive Classroom Approach Log
Date:
Friday

Reflection
Morning Meeting

Greeting: Chant Your Name (Roser, 2015,
p.44)
Sharing: My Favorite Game (Roser, 2015,
p. 66)
Group Activity: Feel Good Friday Song
Morning Message:

Closing Circle
Activity: Five Senses (Januszka & Vincent,
2015, p.82)
Daily Student Self-Assessment
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Appendix E
Daily Student Assessment

Name:

Date:

How do you feel you contributed to a
sense of community in the classroom
today?

How do you feel your peers contributed to
a sense of community in the classroom
today?

How do you feel your teacher contributed
to a sense of community in the classroom
today?
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Appendix F
Student Behavior Self-Assessment (Implemented Prior and Post Action Research)

Name:
I follow directions the first time they are given.

I care about others and show respect with my words
and actions.
I am always on task.

I cooperate well with others.

I look and listen when someone is speaking.

I give my best effort and show pride in my work.

I wait my turn to speak and raise my hand.

I always tell the truth.

I problem solve with others well.

I participate in class discussions.

I always help others.

Date:
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Appendix G

Student Post Interview
What would you like to say about the class doing a Morning Meeting and Closing
Circle every day?
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Appendix H
Morning Meeting Slides
1/31

2/1

43

44
2/2

45
2/3

46
2/7

47
2/8

48
2/9

49
2/10

2/11

50

51
2/14

2/15

52
2/16

2/17

2/18
No Promethean Board. Message written on chart paper.
“Good Morning! We are getting a new board today! That means we will have to be creative with our
learning! We will learn more about 2-syllable words, have math centers, and take our last community
self-assessment. Be an honest kind, and respectful classmate today! Love, Mrs. Ryan”
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Appendix I
Closing Circle Slides
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Appendix J
Baseline Data: Pre-Implementation Student Behavior Self-Assessments
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59

60
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Appendix K
Baseline Data: Pre-Implementation Teacher Interview
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Appendix L
Daily Responsive Classroom Logs
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67

68

69

70

71
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Appendix M
Anecdotal Notes
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Appendix N
Daily Student Assessments
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Appendix O
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Appendix P
Post Implementation Student Interviews
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102
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Appendix Q
Post Implementation Student Behavior Self-Assessments
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Appendix R

Samantha Ryan

Date: 1/31/22

Grade Level: 1st

Lesson Title: Community Morning Meeting/ Closing Circle
Content Area: Social Studies

Length of Lesson: 20 mins. Morning/10 mins. afternoon

_________________________________________________________________________
· Content Standards NYS Social Studies Framework 1.3 A citizen is a member of a
community or group. Students are citizens of their local and global communities.
1.3a An engaged and active citizen participates in the activities of the group or
community and makes positive contributions. -Students will participate in group
activities and contribute to the work of the group.
1.3b Traits of a responsible citizen include respecting others, behaving honestly,
helping others, obeying rules and laws, being informed, and sharing needed resources.
-Students will explain the traits of a responsible citizen and model actions of
responsible citizens.
1.3c As global citizens, we are connected to people and cultures beyond our own
community and nation, and we have a shared responsibility to protect and respect our
world. -Students will discuss ways that they can protect and respect our world and its
people.
· Learning Objective/Goals After participating in the morning meeting and closing circle,
students will be able to describe their contributions and their peer and teacher contributions
to their classroom community, with 80% accuracy. (Blooms level: Understanding)
· Learning Target I can describe my contributions and my teacher and peers’ contributions
to the classroom community.
· Assessment I will ask informal, targeted questions during my lesson. (What is a
community? What is a classroom community? How did we contribute to our classroom
community?) I will implement a student self-assessment (Appendix C) on how well they
think they contributed to the classroom community, how well they think their peers
contributed, and how well they think their teacher contributed.
· Morning Meeting/Introduction/Anticipatory Set (Call students to the carpet by table
groups, Morning Meeting Slide is projected on board. Instruct students to sit in circle on
edge of rug.)
Ask students: What is a community? (A group of people who have the same commonalities
or interests) What is a classroom community? (Working together, like a class family) What
are the responsibilities of a citizen in a community? Class community? (work together, help
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each other, problem-solvers, respect-listen to speaker, practice self-control, honesty, obeying
rules/laws, sharing, etc.)
· Teaching and Learning
Today is our first day of Morning Meeting. We will be practicing how to be a responsible
citizen in our classroom community during our meetings by supporting each other and
getting to know more about our classmates. At the end of the day, we will wrap up with a
Closing Circle to discuss how we think we helped and played a role in our class community.
Let’s start our day with a Greeting. We will go around the circle and listen to our peers greet
their neighbor. You may use one of the handshakes, waves, or hellos listed on the board. The
hellos are in different languages from around the world. Let’s read them together so you will
know how you may greet your neighbor. (read greetings, go around circle)
The next thing we do in Morning Meeting is a Sharing. Today we are doing a cheer called
“What’s New?” Let’s practice together, as we go around the circle! (read the chant, go
around circle)
Now we will complete a Group Activity. I will pass out the emoji cards. Your job is to find
your match with another classmate. Once you do, talk about what emotion your emoji is and
if you have ever felt that emotion.
· Closure (Call students back to circle) You all showed what great citizens you are and how
you can contribute to a positive classroom community! Let’s read our Morning Message.
· Closing Circle/Introduction/Anticipatory Set (Display Closing Circle slide, call students
to carpet) Tell students we will be completing our first ever Closing Circle. Explain the rules
of listening to the speaker and being a responsible participant as we did during Morning
Meeting.
· Teaching and Learning Today we will describe our day with an emoji. Turn to your
neighbor. Choose who will be partner one and who will be partner two. Partner one, it is your
turn to choose an emoji from the board and tell your partner why you think this represents
your day. Partner two, your job is to be a responsible citizen and good listener. (give four
minutes for discussion) Partner two, it is your turn to choose an emoji. Partner one, your job
is to listen to your partner.
· Closure (Call class attention. 1, 2, 3 eyes on me!) I’m going to pick three sticks with
names. Those classmates will come up to the board and tell the class what emoji they chose
to describe their day. The rest of the class will support their peer and being responsible and
respectful listeners.
(Once completed) Our last job for the day is to record how well we think we contributed to
our class community. I will pass out our Daily Self-Assessment (Appendix C). [Ask students
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what a good community member does. Go over each question together as they record their
answer. As papers are collected, students are dismissed to pack up for dismissal.]
· Differentiation Strategies/ Support for Diverse Learners
Students will have a means of action for expression, engagement, and representation.
Teacher and teaching assistant support of learners will be available to those needed.
Completing Daily Assessment may be done verbally with assistance by teacher to record
data.
· Materials Morning Meeting Slides (Appendix A)
2 sheets/pairs of cut out emojis (Appendix B)
Daily Assessment worksheet -1/student (Appendix C)
Appendix A

Appendix B

Appendix C

